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The Sorcerer's Apprentice:
A Case Study in the Role of the Mentor

Introduction )
Wnile special provisions for educating the gifted and talented are a \ -
. comparatively recent educational developmeht, these provisions have given us ]
the. impetus for a reexamination of what is perhaps the longest lived pedagogical . .
relationship -- that of the mentor with the student. In the search for creative
educational environments, coordinators of gifted and talented programs have

turned to skilled persons in their communities in an attempt to find individuals

who will share their 1nterest. commi tment and expertise w1th youngs ters on a

_one- to-one basis. Mentors are 1ncreas1ngly being recru1ted from the “fine and - . _
. the applied arts, from the professions, among hobbyists and performers, trades-

pesple and teachers. Generally the idea of these programs is to provide s tudents

with 5 "protected” relationship in which learning and experimentation'can occur,
~potential skills can be develcped, and in which results can be measured in terms

of competencies gained rather than curricular territory covered.

Despite general agreement among gifted edJcators on the importance and

significance of the mentor, surprisingly little has been written about the

"mentor-student relationship.* Despite .the repeated statements of eminent and
successful members of our society that there has been a direct cbrrelation be-
tween their own ach1evements and the influence of a "mentor" in their develop-

ment the role, character1st1cs and modalities of mentoring have been given

Y

little, if any, systematic examination by the educational community. The present

E

essay is an attempt to begin to fill this gap, and to offer the beginnings of an

.

outline of mentoring.

L

* In fact, a search of the Library of Congress card catalogue under the subject
heading "Mentor" turned up nothing.
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Origins of the Mentor

The concept and role of the mentor come directly.to us from ancient Greece.

In the Odyssey, Mentor was the faithful frierd of Odysseus, the King of Ithica,

entrusted by Odysseus with the care of his household during his absence during

" “the Tfojan War. Above and beyond'tpis general respons jbiH howevef, Mentor

L)

was th2 guardian and tutor of Telemachus, Odysseus' sén. The goddess Athena
assumed Mentor's form and accompapied Telemaéhus in the search for Odysseus
after the war, acting as guide and offering pru&ent advice.

Instructive as a full treatment of Homer might be in regard to Mentor,
- ’
. three points stand out wishout an extensive exegesis. These may serve as back-

ground for the case study in this paper. First, it is instructive to note that -
/ . s

Mentor exercised his tutorial function within the context of a wider”range of-

esponsibiltty;-—4.e., the care of Odysseus' household. While perhaps not Homer's

' T

intention for his readers, we can see mentonﬁﬁg portrayed here as-a derived rather

Y

thap as 5 primary function, something that ‘is taken care of while the full press
of other business is attended to. ‘
The second thing to note is that Mentor functions as a channel fo} guidance é
and wisdom which comes from beyond him. He is not its source, but its servant.
. We need not take this to mear that for us the mentor is a religious intermediary
but, in a more general sense, functions as a "spiritual guide" and as a kind of

gatekeeper to a larger world beyond. Put. somewhat differently, what the mentor

transmits is not exclusively his or her own. It is something like a tradition or

A

e

a value system to which s/he has gcceés and for which s/he is willing-to serve - ..
as a‘conduit and speaker.

Without overburdening Homer's text, we may perhaps add a third point which
indicates anétﬁi@ characteristic of the mentor. Mentor is presented as the
companion in Telemachus' quest for his father, during which he comes inéo his

own adulthood. Thus, we may think of the mentor as a companion to the pupil as
' J
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} :: ’ ‘\\ .
. s/nhe moves tow#rd the responsibility of adulthood, offering encouragement, advice,

H

and the wisdomfof the adult worlq.‘ By adulthood we are not spéé¥~ica11y refefring k
to chroanogicél age, but to a level of experience and Eompetencef;R¥qn demonétratéﬁ
that the pupil is ready to ftaké on" the world at large on his/her own tarms rather

‘fhan simply imitating those of the %entor. The pupil becomes a Subject, capable

;‘of spéaking his or her own word in the world.

‘ L.
The Sércerér and the Appfen}ice qaj |

One of the most fascinating contemporary description; of the mentor/pupil

. relationships has been provided by. Carlos Castaneda. His series of four books -

¥

detailing his protracted apprenticesﬂip to the Yaqui Indian brujo or sorcerer,

Juan Matus, have become counter culture classics, in large part because of tjefr

i

vivid Qescriptions Kand‘seeming legitimation) of hallucinogenic drug experiences
and because of Castaneda's compelling explication of "non-ordinary reality."
Castaneda, a UCLA graduate student, first encountered:don Juan in 1960,
having sought him out as a potential resource for his anthropologica]l research
‘into the uses of psychotropic p]anzg in Mexican Indian religion aﬁh culture.*
A-14 year refationship ensued during which the anthropologist bec;me an apprentice
in sorcéry and finally, we are led to believe, a sorcerer himself. Mind-boggling.
and arresting a; Castaneda's descriptions of non-erdinary reaﬁity are at théir -
own level, they are not of primary intere§t hg?e. At another level, the relation-
"#ship qf.don Jdan fo-Car]os as teacher tb pupi]iconnwnds our attention, for it is
an excellent paradigm of the central concern of this paper. Thus, readers need
~~not be put off by the eccentric nature«gf the field of in;uiry -- sorcery -- but
are invited to attend to the teaching and learning styles exhibited by don Juan and

Castaneda. An additional caveat is thdt the high level of mentorship exhibited by

- *Castaneda’s doctoral dissertation subsequently appeared as Journej to Ixtlan.
The other books in the series are The Teachings of Don Juan, R Separate Reality,
and Tales of Power. ' )

N
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\\\oh/svfa1 tnv1ronment but also of the att1tudes.,be%av1ors and dispositions of - L

| | ,

don Uuan should not be taken as the norm for all mentors. ;DOn Juan has been

cnosen not oecause he 1s average but because he represent# a distillation of ideal

poss1b111t1es to wnich mentors can asp1re. _ [ _
Moreover. this is simply gne case study of many such(relationsh1ps which could

he exan1ned from history: Socrates/Plato; Jesus/Apostles; Ar1itotle/Alexander the

‘Great; Anne Sullivan/Helen veller; Staub?tz/Lutheri Freud/Jdung; etc. ~Such

studie: may rrove productive of other qualities and characteristics of-mentqriqg

not hroujnt cut nere. Much more work is needed before 4 full typology is likely
f : /

to emeruc. What ‘s offered here is a first step along what I believe to be a
promising road. ‘. ' : ] !

Don Juan, the mentor, 1s a Yaqui Indian in his sekenties, living near Sonora,
Mexico. e s at once a compelling and a forbidding Jersonage. He is himself
t

what he se*s out to train (arlos to become: an "impetcable warrior." As a person,
p

\
[

don Juan has d reassuring manner, a superb sense of ﬂumor. is very agile physicalily
and shows a revarkable cons1stency11n his actions, ﬂe is supremely aware of his
Yurroundings and able to use all a pects of his env{ronment to gain, store and
evercise wnat he calls "personal power. He is ver§ observant, not only of the -:

I
oeo\Le He is h1gh1y conscious of his status as an Indian, remarkably w1se 1n h1§

J *

i

can provide. |

treaxment of his pupil,.:and posseﬁses the hum111?f that only supreme se]f—conf1ddncc
1o )

Castaneda's character is often portrayed as a contrast to don Juan's. He is
first and foremost a quest1oner.‘ At the beg1nnvng of their relat1onsh1p, the
credentialed graduate student is often condescend1ng toward the old man, treating

him as an eccentric, He is highly rational, o the point that his attempts/td/

force fit his experiences under don Juan's gu1dance into a lTogical frame of

reference constitute a block to 1earning. He/is easily fristrated, often angry




and afraid, and/éetrays his insecurities at évery turn. He is variously recalcitrant,

‘ :dﬁsbe1ieving, el1f-indulgent, frightened, curious, open, brave, clumsy, insightfuT,‘:f’

and (so it soyetimes seems) almost jperversely dense. “
1}

The«ApprentidLship ) .

The apprenticiship begins on/a note of disharmony. Castaneda is seeking )

a local “ifformant" to prqvide him with detailed information about psychotropic o

1

, p]ants,'x rticularly peyote, for his anthropological research. But when he meets

don Juan/, the old man "sees" hiﬁ as an apprentice somehow sent to him'by "power." i ,;
It is/not until much later that Castaheda Tearns that his interest in hallucino-
genic/plants was used by don Juan to “trick" him into.the apprenticeshiﬁ ﬁroper). ,
Doﬁ Juap agrees to become an informant and subsequently introduces Cas taneda iﬁto

th world.of visions provided by "Mescalito," his term for peyote. Castaneda's
ekperientes under the influence of the drug are used by don Juan as ‘touchstones for

he élaboration of a whole new world of "non-ordinary reality," governed by its

own set of conventions. The central plrpose of Castaneda's first book, The

Teachings of Don Juan, is the systemalization of this non-ordﬁnary reality accord-

pe

ing to its own logic, built around the uses and effects of the drugs. | :
By-this point, however, Castaneda has reached a crossroads. He realizes |
that to continue with don Juan requires a commitment (he believes it to be thef ‘ 5

L % *
continuation of the use of the drugs, the cansequences of which are too terrifying

to him) which he is unwilling to make in order to become a "man of kngwledge.“‘
He breaks off the apprenticeship, only to resume two years later, but this fime on.
| a different basis. In the last stages of ihe apprenticeship, Cas taneda exp?cr%s
much more deepTy/other aspects of non-ordinary reality which he had earlier .
assumed to be side issues, but which he now learns are central to don Juan's |
- world view. These include "seeing” (as obposed to "looking"), "dreaming," i
'"Sp]itt?ng," and the creatian of the double of one's ;e1f, “hunting power," |

5
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"stopping the world," "the totality\of oneself," and other skills of the "im-

peccable warrior."

Finally, thrcugh the assistance df a sorcérer friend of don Juhﬁ's, don

\

Genaro, Castanada s introduced to the\deepest uwi‘eries\qf sorcerv. He learns
\

p

how to live by means of balancing two cénters of poder: gégggg_(by which he has

sorcerer's chief ;éq]. He learns to

been haretufore victimized) and will th
. \

trave: effectively and.ifipeccably between|the two'arenas,withih\yhich reason and

4

will are exercised: the tonal, which roughly corresponds to the\Qorma1, everydyy °

world tha* we knrow, and the nagual, or the inknown realm which exists beyond the

threshold of death, but which is accessible
L ] N

\

on this side of"death. ‘Jﬁe sorcerer's

task, he learns, is to live a life of struggle, to be free of the regtricting con-

ventions and 1cqic of the tonal, while he 1i es in it, and thus be capable of

performing extraordinaﬁy feats in the sensible world, But he also leanns to -
|

traver into and witness the pagual, the abode\of power, where none of f e tonal's,

rules appiy. Parts II and IIT of Tales of Power describe, in vivid detajl, the

. / - - ~
last steps of preparation for his final, incredible leap into this realm ¢f the

unknown, ’

. Castaneda's four bdoks are a remarkabletour de fbrce, both in terms Af

-

their literary power and the glimpses they provide us of an utterly alien, but

no less real, world, No less remarkable is the 1nferentia1 knowledge we can\zain

here about the pedogogial relationship between mentor and pupil. Having Took\d
at the backdrop of Castaneda's apprenticeship, we are now prepared to look moAp
uc]oséiy at various aspects of the mentoring which occurred and to see what im-
plications they have for the education of the gifted and talented.
- , IT.
Characteristics of the Mentor-Pupil Relationship

A study of Castaneda's work reveals that there age three basic groupings

-




-

of characteristics to don Juan's pedagobicel style: (1) genera1‘characteri§%ic§
or, more properly, rorms to which both mentor and pup11 subscribe, (2) what is
expected of the pup11, and (3) the responsibilities of the mentor. Each of these
will be eramined in turn, and we wilﬁ then make some concluding remarks about
mentorship in the context of gifted child education. ‘

1. General Characteristics

The mentor:and the pupil are hoth servants of a tradition. No relationship

°

at all is possible without this assumption.'even though it may not be dlearly

‘articulated at the outset. At the beginning, Castaneda wasiunaware that don Juan

' was a sorcerer, although he very soon heard rumors to that effect. (Sorcery is °*

something of a special case in this regard, since it is by its nature somewhat
mysterious and clandestine). But don. Juan very clearly understands himself as a

brujo, a "warrior" ahd "man of knowledge." He is &n inheritor of teachings and

most particularly of a life-style which it is his duty to pass on. He has another

pupil besides Castaneda.: During the course of the books we meet other sorcerers,
e.g,, don Genaro. who in turn have apprentices. It is clear that there is a
communi ty of interest wh1ch hes historical d1mens1ons

The tradition of which don Juan and don Genaro are heirs has to do with the
relationship of men to "power," which is never clearly defihed, on]& uneerstood
througn experience. The sorcerer is both the master and the servant of power,
i.e., he learns the skills of mastery in a trade-off with "power" in return for
his Hetng put to- use by it. The,whd1e affair i rather like living with a wild
beast which condescends. to be tamed. You'can make it sit up and beg for'itsA

dinper,*but you never:know whether or not x__.m1ght be on the menu.

The trad4t1on itself is made up of two parts, lore and structure. The

Tore consists ‘mainly of techniques for encountering, mastering, manigulating, and

eventually succunb1nq ‘to power in the act of death. There are rules of conduct

. and for interacting w1th various elements of the environment .(such as ‘always

Q \ 7
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. r .
apologizing tu the plants, leaves and herbs one gathers in ordenr to tap into their

"

"power"" for purposes of sorcery or day to day life). Don Juan also taaches

Castaneda to sit, Ebn and walk according to.\Pec1a1 criteria.

'

i The structu;e of tpe tradition is clearly hierarchical. The apprentice

' is subordinate_to the sorcerer. Among sorcere;; there is a certain parity
(certainly”there-is mutual respect) end each follows what don Juan calls his own

~"predi ~ction," or the-beat of his nature. Not aP] have the same skills; there is
3" Uﬁequaf faciTity in dealing with "power." There is a]so a prescr1bed series of
stages tarough which one posses to become a sorcerer: anprentice - "man of ‘know-
1e&ge" - ‘sorcerer., In dealing with the géggl, the .apprentice (Castaneda) has

3

his "teacner" (don Juan). but his learriing about the nugual is entrusted to his

__.__r_._‘_-_w_v_
—

"benefactor"” { for vastaneda this roie was played by don Genaro).

s

R

It s clear from don Juan's 1nstruct1on to Castaneda that the servant role,
as [ have calied 1t, is’?fuciaY to the instruction itse]f Don Juan often warns
his apprentice not to "Fool around," to be on his guard aga1nst attacks on his
accumu]at1ng "personal poﬁer“ by - forces 1arger and more powerful than himself, to
snow himself as “1mpeccab1e." to do th1ngs th1s way. and not that way, etc.

‘This general character1st1c of servanthood to a jarger realm ef knowledge,

“cause, power, ur frame of refetence marks the mentor-pupil relationship as a

o~ .

whole. The artist introduces his etudeﬁt to Art, the mlUsician to Musig, the -
‘ lawyer to The‘Law Graduatien and ordination ceremonies a;e formalized rites de

Qassagg which symbo11ze the crossing of a double barrier 1n this regard. Not

on]y do they symbq11ze the r1ght of the apprentice/pupil to practice the trad1tion il

in h1s/her own right they also mark the point beyond which the apprentﬂce/puprl

s entitled to na1ntaan an unmed1ateq relationship with the larger rea]m 1nto

which s/he has been trained. B/ submitting to the disciplines and canons of this)

larger realm, the pup11 is then ent1t1ed to exﬂ!b1t mastery, with the knowledge

\




that arrival is glways pen-ultimate. Sorcerers die but "power" continues. Lawyers .

.

try cases but The Law perdures. Cubism; animism and abstract expression come and .

go, but Art remains, ‘

’
s

- Both mentor and pupil share a commitment to the truth of the tradition being

communica;ed. Tnis is the point at which Castaneda had his‘breatest diffNculties.
'H1s tategorles for perceiving, processing and evaluating the reality wQ1ch he -
exper1enced :hder don Juan's tutelage were s1mp1y inadequate to the task. Many
things which he saw don Juan and don Genaro do. (e.g., don Juan once willed
Cds taneda's car not to start, changed his Swn physical appearance, trpnsported
them both great distances in the wink of an-eye; don Genaro "leaped" to the top :
of a mounta1nf'wa1ked up the trunk of a tree with his body parallel to the ground)
' were utterly unbeuwevab1e by any conventional standards-.
Don Juan's greatest task was to jar Castaneda out of his normal modes of
.percept1oa and thought processes to convince him of the reality and truth of
another worid altogether. The outlandish feats alluded td above were heuristic
devices designed to accomglish this task, a]thOugh Castaneda was unaware of it at
the time. Don Juan'; constant replies to his apprentice's questions ;re "Yes, ) B
this is true, but not in the way you think." “Yes that did happén, but not in
the way you are accustoried to think of things as happening." -"%ou think too much."
In the end, Castaneda simply had to give himself over, largely because as- .
pects of thehteaching he was receiving which he could understand in conventional
terms bore fruit in his everyday life. What he was unable to integrate he could
neiéher deny nor explain in his own terms, so that he had to commit himself to

their truth according to another set of terms. The second cycle of apprentice-

ship, described in the last three books,* concentrated on developing the ability

*This. is not strictly true. Journey to Ixtlan is a recapitulation of the time
per1od of The Teaching of Don Juan in which Castaneda relates what don Juan was

"really" trying to teach him the tirst time around and which had seemed 1nc1denta1
to the experiences undergone with peyote.




" sinaly or together. What seems to count in th

to “"see, 1.e., a very complex process by means of which a man of knowledge could

perceive the essence of things in the world of the tonal. (astaneda did “see,"

just enough to-piqye his.interest, and finally, like his mentor, entered into a |

cornitment to a Wholly Other tradition

-

Tne centra] issue here is that in order for the mentor-pupil relationship

" to wor~, to do what it is <upposed to do a comn1tment 15 necessary. Interest,

cur1031ty, eagerness Jnd earnastness are all imp6rtant, but not sufficient, either
/5Zast analysis is the risk, the

commitment, This risk to the truth of a traqkfﬁon is not a risk to ﬂfopogRgipnal

truth, tut. to the_truth which becomes true b} virtue of having experienced it.

[ an{réwinéed here of a statement of Franz'Rosenzweig, the Jewish philosopher:

‘... truth ceases to be what ‘is' trus and becomes a verity that wants tc be

verified 1 active life" (See Nahum N. Glatzer (ed.), Franz Rosenzweig: His

‘L1fe and Thought. New York: Schocken Books, 1961, p. 206). The sense that the

trad1t1on makes and the meaning it provides are participated ln by the pup11
/

under the guidance™of the mentor, and gradua]]y the pupil movek to the same 1eve1

" ot infbstment as the mentor. The pupil is "in the way of being commfttedﬂ in

1

something of the same way as he acquires the lore, techniques and competencies of

> |‘
the traditon he has chosen to identify with.
4 . .
To highlight this process of accretion is not to minimize the disjunctive
ch&facter of the'commitmenﬁ or risk involved, however. For Castaneda it became

necessary to make a clear dreak with one Weltanschauung and to identify himself

with another. The view taﬂen here is that such a break on the part of the pupil
is necessary to the success of the mentor/pup11 re]at1onsh1p regardless of the
tradition involved. Otherwise the teach1ng-1earn1ng situation falls prey to one
of two maladies: either ‘the menior's teaching remains fanciful because the pupil
Thac no way cf identwfyxng wifh it or th% pupil remains forever a dilettante.

1o
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Special cases require speciél circumstances. One of the things which eventua

began to puzzle Castaneda was why don Juan was willing to entrust his tradition to

a non-Indian. Upon confrontation with tne question, don Juan was able to.renly

that while Castaneda's non-Indian status was somewhat detrimental to his ability

to learn {all that Western education simply got in the way.), “"power" had revealed

that he should be apprenticed. Put differentiy, the tradition selects its own

Parallel instances are prov1ded by the Bible, which te11s us. for example, that

Mathew was called to d1SC1p1esh1p by Jesus despite his status as a hated oﬁX-

collector; the Magdalen was favored despite the fact that she was a prostitute;

¢

Moses offers a series of excuses to beg off his call to leadership.

L

Cases alter c rcumstances in the teaching-learning-process as well. Even

11y

'through the sensitivities of its-agents even in the face of disqualifying elements.

though Castaneda's intellectual and academic training proved a stumbling block moré

> >

often than not, don Juan repeatedly tries to respond to his questions. The inter-

changes between the mentor and the bupi] in this regérd seem to follow a fairly:

regular pattern:

(6)

rd

fastaneda has an experience whicﬁ he asks don Juan to interprétr

Don Juan responds, but in his own terms. rather than in Castaneda's.
Castaneda seeks clarification in his own terms.

Don Juan attempts a further reply in Castaneda's terms, but warns.

of their 1nadequacy. say1ng in effect, "Ef this is the ogly way you can
get it, I suppose I shall have to g1ve it to you th1s way" (Tales of
Power, p. 226).

Castaneda presses further, §ti11 using his own fgﬁceptual frame of
reference,

Don Juan fiﬁaaly despairs and resorts to (a) diversion, usually in

the form of humor, (b) shutting off the conversation by refusing to
) o

11

%




discuss the matter further, (c) telling Castaneda ths* ie indulges
hiwself by thinking too much and that instead of talking he should
act.
Castaneda comes to reilize that don Juan is right, that until and unless heb
s able to enter into the mentor's frame of reference, sense will not cone. The
sorcerer aliows his own pedagogical instincts to pe violated for the apprentice’s
. sake, but always wfth the end in mind that the different frame of reference be
Jypheicd, Similarly, don Juan allows Castaneda to take copious notes om: everything
said and done, but he laughs at him for doing it because note- -taking has nothing
to do with becoming a "man of knowledge." Don Juan condescends to it only be- o
cause (astaneda iMsists on its necessity for him to understand don Juan's teaching.
Ari excellent illustration of\cases altering circumstances is revealed to

¢as taneda by don Juan-in the latter's recapitulation of the way he directed the

. *
apprenticeship (Tales of Power, pp 225-2F¢ He tells Castaneda that he:had

Helaberate]y misaligned the focus of the apprent1ce s attention from the ultimate

goal of the apprenticeship ("arr1v1ng at the tota19fy of onese]f") by encourag1ng

I

th- use of power plants. (See a1so Journey to Ixt]an pp 748)

Recent research on 1earn1ng sty]es seems to validate what don. Juan knows °
“instinctively, that unless the teacher allows the pupil to learn in a way that

is most comfortable to him, 1earh1ng 1{ blocked. The point is that learning

[y

modalities are extrinsic rather than intrinsic tc the material being learned,

and while the mentor may have better criteria of appropriateness, pupil pref-

\
erences as to modes of 1earn1ng are best used to full advantage while other,

more appropr1ate modes are 1ntroduced and strengthened In the end, if Castaneda's
experience is any guide, some kind of accomodat1on is reached between teaching and

~

learning styles. A new style takes shape, in this case marked by the incongruous

but parallel facts that a phenomenon as recalcitrant as the sorcerer's secret gets

1o

X} 12 ~




"

¥

put into print.
: ¢
The relationsnip between mentor and pupil is privileged. There are two

scurces for this privilege. Une is the tradition itse]% which lays down boundaries
within which the outside world 1s not allowed to infrdde. In Castaneda's case, it
was he who was admitted to the apprenticeship and not don Juan's nephew, because
of the latter's disqualifying character1stics; Don Juan would tell things to .
Castaneda and help him in a‘wqy that was disallowed with his own famiﬁy. Any.
tradition requires such an inside dnd an outside in order to be able to retajin its
unique character, its strength, and its perpetuation: Within these boundélvbogh
mentor and pup1l are free to operate according to the norms of the‘}radition*and
not according to the more generalizeg rules of the society or cu]tdre within which
the tradition is practiced. Thus, while you and [ are forbidden’the carving up ofl.
corpses, medical students work on cadavers as a matter of course and with impunity.
Tie secong source of privilege is the necessity -for privacy. Privac} is
accorded by society to {among others) confessors, 1overs; mourners, and mentors and N
pupiis, and afl for the same reason: without it they cannot go about their
business.! Don Juan's instruction takes place on'1ong walks in the desert chapparal.
There he and his pupil can engagq‘in theig business without fear of intrusion.
When don Juan at last confronts Castaneda in Mexico City, one has the %mpression
that what is 901ng'on is supervised field work, the intention of which is to
demonstrate the Apﬁlicability and the efficacy~8% the classroom material in the”

real world. But the pedagogical environment of the mentor and the pupil remains

a private ore for the most part.. The relationship demands it; the tradition

" requires it,

2. What is Expected of the Pupil?
The most dominant impression one has of don Juan's pedagogical style is

that he continuaili teaches from Castaneda's experience, notiat his pupil.

(AN
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" Very little is abstracted or related axiomatically. Almost everything
1earﬁs. he learns by having the lesson happen to him. Don Juan insists that he R
cannot tell Castaneda anything; like Hegel's owl of Minerva,* he can only provide
quidancer and insight after the fact. The pupil learns not by listening to the R
mentor's 1ectures ;n the first instance, but by getting his hands dirty -- in the
sculptor's clay, in the artist's pots of paint, in the lab,- the lathe. ‘
Hore Bacon's ‘metpodological dictum comes to the forefront: TﬁE‘truth-émerges
more readily from error than %rom confusion. Time after time don Juan re;;ats )
the séne pattern. He sets up an experience for his~pupi1, refusing to tell him
beforehand what will happen; Castaneda goes through the experit-:o'ncelJ and only 7
" then is it interoreted to him, quite qften~on the basis of’his mistakes. The
first imparative direcfed at the pupil, then, is "“try it; jump in."

The second expectation of the pupil is that heimqst be ready for the next

stage of instrhct#on. tonfrary to what might be SUpposed; preparedness for the
next stage does not necessarily mean complete and total mastery of the current

one. In Castaneda's case, there were time;‘when he was not se]f-cpnsciously

‘aware of Qhat he had learned at one point until he-had to cope with another
procblem at some later time. Only ihen did he realize that he "kmew it all a?ong.ft

In this case, "ready" is a judgment made by the mentor on tﬁe basis of what he

v

. knows abouf what lies ahead, on the basis of the pupil's performance to date,

’

and confid%nce in the pupil's capacities. Readiness here is not sO much. a

matter of méstgry as a disposition to attempt. The pupﬁ]“s readiness is marked

/ /

LN - L 8
by several criteria: - / ‘
(1) s/he has courage even if s/he lacks full %ompetence,
(2) s/he exhibits a creditable performance a¢ lower 1n§truct1oha1
1eve1s. |

|
L}

*"3ne more word about giving instruction as to what the world ought to be. Phil-~
osophy in any case a]ways comes on the scene too late to give it...The owl of
Minerva'spreads its wings only with the falling of the dusk." G.W.F. Hegel,
Philosophy of Right, Tr. T.M. Knox, New York: Oxford University Press, 1967,

p. 13.
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(3)  the pupil knows both how to follow and how to deviate creatively
from instruction,

L =

(4) the pupil is able to focus attention on the unknown rather ths:
on the known, on the gaps in the wall instead of the bricks
that make it up.
An athletic example may serve to illustrate. The tennis coach may speed; up
the delivery or alter the spin of his serve to the neophyte because he is able
to observe strength, coordination and timing of which the beginning player is Un=c -
aware. While the judgment remains with the mentor, the readiness has to be in
' 4he pupil or instruction cannot progress.

A third expectation which don Juan had of Castaneda was that he continually

recapitulate his experiences. Castaneda had few problems here, since he was

~nearly ‘always anxious’ to discuss what had happened to him. It is interesting to
note that don Quan is seldom “.interested in Caétaneda's interpretations, still P
_ less in questions wrigh are gene;ated from his purely rational world view. Don - g
Juan’'s roie in these recapitdiations is always to help his apprentice to focus
on the appropriate details qf feeiings and perceptiog§. to sepératé wheat from
chaff. The pupils’ i;terpretations; because Lhey are generated out of an inade-
quate frame of reference, are really beside th: point. What counts is what hqp-
pened and what the mentor, ﬁeqpuse of his grehte( experience and knowledge,
- -knows to be siénificant.
Recabitu]atioﬁ in the mentor/pupj] relationship serves four purposes, ‘By
fjndingﬁout what Castaneda notices in what hgdpened to him, don Juan is able to
dconductwa formative evaluation of his pupj]zs acdﬁty and to help keep him from
getting sidetracked on,irrelevant issues. In this way a proper perspective’is »
: _ma}ntained; both observational and tgchnﬁéé] skills are sharpened. This leads
to the ifcqnd %unction of'recapitu1ation: It coaiestes experience and tegﬁnique
i for the pupi].‘ Byite1ling and retelling his story to the mentor, the pubii
| constructs 2 manageable gestalt froﬁ{the welter of discrete experiences that
- , : 15
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would otherwise overwhelm him. Third, recapitulation serves to clarify what the
“real questions are, both in terms of what continues to puzzle the pupil and in
terms of what the mentor knows needs to he asked, Depending on the form and con-
“tent of the quéstfbn, a decision can be reached to repeat a similar experience or
exercé#se (the pupil missed the point), construct an alternative experience or

exercise (what is now only fuzzily apprehended can be focused and clarified), or

to proaress t6 the next stage (point made and taken) (cf. Tales of Power, pp. g

249 ff)i Finally, recapitulation is an exercise in paradigm building.* I# is
a means Sy whicr the pupil (with the mentor's interpretative aid) succeeds in o
constructing a new scheme of orientation, new rules of conduct, and a rearrange-
"ment of the data experienced.according to a different conceptual order. This

conceptual shift is one of the primary goals of the mentor/pupil relationship.
As don Juan puts it to ’

The first act of a teacher is to introduce the idea

that the world we-think we see is only a view, a

description of the world. Every effort of a teacher

is to prove this point to an apprentice. (Tales of

POWGY', pc 23]) . -

A fourth expectation of the pupil is that of skill gathering. We are

accustoried to think of this piece of pus%ness as central to the whole mentor/

pupil relationshid. To a cert%in extent it is, but not in- the way we think;
N ' i
skill gathering is ancillary to the main tasks, which are the production of a ~ .

new and different human being and the perpetuation of a tradition.

w7 )
P }

*1 am using "paradigm building" here in the sense that it is used by Thomas S. Kuhn
in his seminal book, The Structure of Scientific Revolutions, (Chicago: University
of Chicago Press, 1964). Writing as an historian of science, Kuhn argues that
the history of science may best be explained by elaborating patterns of change in
basic models of conceptualization, whereby old patterns or paradigms are rejected
in favor of new ones when sufficient data accumulates which cannot be explained
in terms laid down by existing models. A paradigm shift otcurs in the pupil’s

. outlook when sufficient data is provided from the world of the mentor tb force
him to stop thinking in old ways. Thus, a philosophy student begins to think
philosophically, the law student learns to approach things according to the frame-
work of legal thought, the neophyte artist perceives things according to the,canons

_of light, color, line, perspective, texture, etc.

16
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A éood illustration of the ancillary nature ol\ski11s is provided by don
Juan. At the end of the apprenticeship, he explained to Castaneda that he had
taught him a particular way of walking, not because a particular gait was more

conducive to sorcery, but because the concéntratfon‘required~b1ocked off the

internal dialogue of the apprentice (trying to fibure things out), flooding the

~ tonal, and producing the internal silence which made the apprentice teachable

o
(Tales of Power, p. 232).

L]

Sgi]]s are important in and of themselves, for without them the pupil

canmot become a master in his or her own right. But the skills, like bogh the

/
i !

mentor and the pupil, take their place within the larger context:of the trad}tion

whose servants they are.

The ancillary and derivative natdre of the skﬁ]lé don Juan taught Caétqneda
confljcts with conventional notions of how mentoring, or teaching in general, '
should proceed. We are accustomed to the notion that one grows in a particular b
field or area of competeﬁce by accretion.‘proceeﬁing froT)the'§¥mp1e—to.the
more complex, a]wayé building on what has gone before in a sort of straight line

fashion. While there is some truth in this, it is only a half-truth. The gehera]

.question-af mefhod is a case in point.. The full fledged historian knows that

historicd) method and the techniques of treating with evidence are absolutely
centr%ﬂ to his task. Yet‘when s/he intro&@ces a group of college, freshmen to

\

\ = -
"history" 's/he does not begin with method but with a particular history of a nation

or period. Once initiated, the apprenticé historians begin to acquire skills one:

by one, not just because they are prefequisites to achievé'the status of thg

{

" trained practitioner, but primarily because they are Esfg§§ary/%e/so1ve a particular

concrete problem that has come up - Eﬁg/no/ene'can bredict the order of appearance

—

‘ e * ’
of these problems. .It is the business of becoming an historian (or sorcerer)

that comes first, not skill mastery:. The latter derives from the former; the

_//

L
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forq;r does not produce the latter, / L . {
* A
This br1ngs us to the final expect9t1on of the pupil. The all encompassing i

goal of the mentor-pup11 re1ationsh1p/1s for the pupil to change his- way of life,

A1l of the other expectations are,geared to produce this single end. Changes in
perception of the world, preepredhess, recapitulation and the ‘gathering of gkills
all work together to make/tﬁe pupil over into someone newy At the end of the
proces., s/he can no l9nger think of the self in the same way., It is transmuted_~'
Appel]at1ons 1ike "dbctor.“ “attorney at law," "master carpenter,“ etc. are mnemonix
devﬂ'!s which bear witness to this fact. Don Juan tells Castaneda:
' ['ve told you countless times that a most drastic
change was needed if you wanted to succeed in the path ;
of kfowledge. That change is not a change-of need, or - &
attitude, or outlook; that change entails the trans-
formation of the island of the tonal," (i. e., the

rearrangement Xf thé perception of the self in the
sensible world (Tales of Power, PP. 226-7) ‘

The mentor/pupil reﬂat1onsh1p produced in Castaneda a kind of "Before

and Aftar" phenomenon that looks something like this:

BEFORE . AFTER

-~

1. Knows the sensible world only 1., Can see into and use the

o - unknown
. ' >
2. Dominated by reason 2. Able to use both reason
and will .
3. "Looks” . 3. "Sees"
4. Self-indulgent 4, "Impeccable warrior"
5. Ordinary man ) ' 5. "Man of knowledge"

.
RS

1

In its purest form what is produced in the pupil is something akin to a con-

~

version experience. "Conversion" means a double turning, away from one direction
§
1
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. and toward another, This is precisely what occurs ,in the pupil. Life gets

turned around. Priorities get reordered. Perception is changed because of a

differenZe in goals. +A new person emerges, .

Such a netion immediately raised the haék]es of many libéral educators,

for they ‘are unaccustomed to think of education's primary goal as the trans forma=-
, tion of a human dife. But that 1s precisely ‘what is at stake if we are prepared
?ﬁgto be honest about it. Profess1ona1, vocational and academic’ d1rect1ons or .-
hJutenhons color the whole person. Apprentices, students and tra1nees internalize

values, behayioral character1stacs, role expectations, and entire world Views

which change them. The only questwon here,is,whether this process of change is
. to be dpne willy-nilly or/{ntentfona11y. "Regretably, too much teaching ?nd

mentoring 1acks intentione1ity of fhe sort we are talking about, thus enabiing

~teachers and mentors to “disclaim respon51b111ty for the end product in terms of

human lives. But not to decide is still to &ec1de, shﬂf}1ng the burden of
| responsibility does noth1ng to he]p solve the prob]em or. 1nirove the process.’
’ 3. Respons1b111t1es of the Mentor’ ,

"Since all teach1ng is a form of advogacy, the ﬁentor is first an advocate.

Don Juan is a part1cu1ar1y\compe111ng advocate of the 'path of knowledge." His
very life is an argudent in Behahf.of what he has.become. In setting,nefore
his pupil-the path of a man of knowledge as a desirable one, he does not minimize
its risks or arduousness; rether, ne insists, the difficulties themselves are
wfestimony to its worthiness. The fact that the mentor has chosen a particular
way of life speaks and stands for something., He considers it desirable and
newarding and capable of producin; results which are not avaiJadﬁe to him else-

where. But while an advocate he is not necessarily a proselytizer: He is not

out to make converts. "A teacher never seeks apprentices and no one can soiicit

the teachings," don Juan says (Tales of Pewer, p. 229).




What don Juan advocates is his tradition --'sorcery. As he points- out to
n1s pupil, sorcery is the most effect1ve way of “arriving at the tota]ity of one's |
self.” Tne mentor is the proponent of a wo*]d view that totalizes, wh1ch at its
best 0rov1des a referrent for a;y and all forms of human-activity. .

The mentor is also a model for the pupil. This 1is perhaps the most obvious
of the mentor's functions, but it is an extremely subtle affair, Ndturally, tﬁe
pupil must copy the mentor, He learns appropriate and inappropriate behaviofs,\ %
the care and use of materials and instruments, techniques and skills, and the w&rldg
view into whicn 211 of these fit, Byt the mentor does not act as a model for the %
sake of these things primarily, for he knows-” that thev are merely the outwqrd
manifestations of the inner reality which he espouses.. Clothes_do n6t make the .
. man. The poiﬁt cf modeling, for the mentor, is to provide the pupil with aciivitiéi
which prepare him for something elqe“entiré1y. -

A momept's reflection demonstrates how this works. Don Juana1i;ed the‘1ife.
of an "impeccable warrior," but im order for éastaneda to follow don Juan's example,
" he had‘to spend time repeating a host of routines which don Juan himself never& -
engaged iﬁ, and thus these activities themselves could not be modeled. ~ These
'activities nevertheless gradually altered Castandea's perceptual 'modes until he
one day worked up to his own warrior status and could then see the connection

between what he had been do1ng and what he had become. In like manner,

M1chae1angelo‘made it a practice to send his apprentices to work in the marble
quarries in order to learn how to sculpt.

A1l of this is by way of'saying that while the mentor may model directly,
he is mos t effective when he models indifect1y. No amount of Arthur Rubenstein's
sitting down at a piano and saying, "N&w; do ;s I do" will turn me i;to‘a concert
pianist. Even if | could replicate the movement of his h;nds aéross fhe keyboard,

[ would never become a Rubenstein. What the mentor models is himself; what tge S
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' pupiﬁ mu;f emulate is not the @entor‘s techniques but the vision of what he himself

may become,

—
.«

" down and when to ease,off.',He has an eye ond an ear, a siith sense, for the

' -

“teachablp moment," . Such -moments can come at many poifits: when the pupil has

v »

The mentor must a]so'ha§e a good sense of ttming. He must know when to crack

‘exhausted his gwn“resources on a problem; when the pﬁpil.is in a particuylarly good s

mood; When thought or -Gircums tance provide.a particu]arly'apt metaphor;- when the
v <
pupil i unaware, has his gjard down, or "is otherwise vu]nerable, whert closure

I)"

hos/béén reached or is impgnding. Don Juan's phrase~iq;~th1s phenomenon was ?my

cubic centimeter of chance," by which he meant the exact moment when a part1cu1ar

b )

‘act had to he performeéd in order to accomplish his ends.> He exerc1sed.th1s sense

of timing when he "grabbed'(Castaneda) with his will" on their tirst encounter in
‘order to apprentice him. His overall sense oF t1M1ng also dictated the geoneral
pattern o;)the apprent1cesh1p 3s a whoYe -« experience f1rst. recap1tu1at1on. then
interpretation, | s

The sense of timing natural]y requires that the mentor be supremely ‘aware qf
- the pupil, his moods, 1earn1ng style. progress. etc.” Castaneda was thunderstruck
‘ when, just before he received his final initiation into sorcery, don Juan prov1ded

. ot - ‘
him with a five hour, minutely detailed description of everything don Juan had

‘done to him since their first meeting (Talgs of Power. p. 229). It was don

. Juan's sense of timing -and ‘this servanthood to the tradition that provided him

with the know]edge that a final wrap-up was needed before the big game. The

' mentor learns t1m1ng by experience, of course _but also from the memory o6f his

own apprenticeship. N \ , ' : | .
A further aspect of the mentor's responsibtlity is the employment of planned,

[

quided experiences. As has-already been pointed out in the discussion of the

pupil's role, experience i5 at the heart of learning rather than the §imple in-

gestion of information. Whenever Castaneda was deemed ready for a new phase of

24
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assessment of what k1nd of experience had tolﬁ?undergone in order to advance’

-
) .
. . LI A

his training, don Juan took elaborate care to optimize the conditons and regulate

.the sequence of the ledrning event. The follow{ng is a generalized‘patterh drawn

from many such events scattered through the four books: v
(1) The experience was set up in accordance with a need the sourcg of

wh1ch was either a quest1on or confusion of the apprentice, or the mentor's

the tra1p1ng,

!

(2) The physical environment was-considered supremely important to the

\ success of the learning event and was carefully selected. Sites included don

’

Juan s porch, an 1rrigaé'gn ditch near h1s house the;surrounding desert chapparal

n!h(\y and distantly removed hilltcps, 4 cave, a mesa, etc. 'In each “case, don

to Juan chose the location most conduc1ve te the particular lesson. He carefully"

chose the.appropriate time of day, mon1tored the duration of the experienc?
gave instruction as to appropr1ate body positions, physical behaviors and ¢he lire;'

(3) Once the learn1ng exper1ence is inttiated, two factors come 1nto play
and 1nterpenetrate each qther. - The experuence itself is relegated to the pupll
He ls not told what to think or how to as51m1lete what he is going through,
although heAmay.be given direct'ahd specific instructiohs about what to look for, ~3
tisten to, orfconcentrate.on. Don Juan's role as a guide consists of giving ;':
these instructions and making sure na harm comes to the apprentfce. Other than R
that, he's on‘his owh;' | .

(4) The 1nitial'assessment of the.efficacx of the learning e;perienée lies
in the hands of the mentor. Pupil, reaction shapes this assessment but in a
secondary fashion;_v ' ' ‘ ‘ .

(5) Immediacy of&nterpretatior: is alsofm .the purviw o.f the mentor.
Sometimes he answers Castaneda's Guestions immediately; at otHer times he allows

~ -

time for the Tesson to Sink in before permitting discussion.
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;These elements -- need, environment, guidance, assessment, and interpretatton --
-seem to form the pedagogical web don Juan uses as a teacher. It is not unlike other
lists, drawn up by professional educators, which seek to de]iaeate the essential .
factors in any educational exchange. What is significant about don Juan's style
(aad}xl would argue, the mentor style ‘generally) is that it proceeds on the assump--

tion that one does not teach someornie something by teaching that thing ot item of -

information. Rather, his educational wager is that the student 1earns best when

' provided with experiences within which the data to be learned are presenﬁx. This
* emphasis is highlighted in don Juan's style by his impatience with verbalization
" and his repeated injunction to Castaneda that his body knaws more than his head if

he will only trust it.

‘e .

A c]ose\5xaminatioh of don Juan's pedagogical ?ty1e reveals 'that he invariably

teaches from the world to the student. Mental constructs and conceptualfzations

.are bothersome Eecause they mediate what shoutd be experienced and learned from
directly. Readers fami{iar-with Zen ‘Buddhist .practice will recognize in don Juan
a k1ndred sp1r1t.,for he proceeds in mach the same way as the Zen master, first
by confoundang the reason of his pupil -(cf. Zen koans and the1r funct1on) grad-
ually str1pp1ng ‘away a11 the bpffers between the apprentice and his exper1ence,
' 'whwle at the same t‘he strengthen1nq other receptive modes thCh will enable the
apprentice to funct1on in and beyond the "norma1” weild 'in more effect1ve ways.
This is not to say that all mentoring begins in .confounding the reason. It
. may-be necessary in becaming a sorcerer or a Zen master but it would be d1sastrous .

for mentors and pupils of mathematics or philosophy. The point is that the pupil,

in order to successfully master whatever tradition:to which s/he aspires, has to

nﬁwe from one frame of reference and risk aim/herselt to another. \‘ \
Q\’ﬂzhe mentor also provides a realistic appraisal'of the pupil's progress. Don
Juan runs the gamut Rere, all the way from “You did very well" to "You're dumb.h
” 25 o |
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Such appratsa’s perturn ¢ double tunction.  Thay tell the pupil-how he's doing,

anether by crasterirg or -nccurag{og; they zlso serve as roints of reference for , °
. r
the mertur's performance of the other functions appropriate to his owngrole. Pupil

A

“performance reflacts back on the mentor. ‘ .
The ker issue nere is the realism of the appraisal. This is, of necessity,

generated out . the ~entor's understanding cf the total process and what is .
ulits -*ely at siake. The pupil is in no pcsition, pdrticularly in the early !

l . . : .
stases °* t-e relat onship, to assess the competencies needed. Thus, don Juan

can tell "astansd» + .zt he already knows what to’do in certain situations, even
. o -

thoudh his nipvi s 2% sel-consciously aware that he has the knowledge. Don :

‘

Juan 12 asc: < froe the standpoint of the seasoned observer. .

Tne’mertc: ais, craini toward the prediliction or “bent" of the individual

student, .-.r 1tting tne studeni+his or her own modes of learning. This charaﬁter-‘
- IsU1T 15 3 speciel Cuue of the veneral notion discussed above, that cavseslal‘ter\v
Clrcumstarces. whzt 't veally weans is that the tradition being communicated

nas no way of BmercIng excep % in the art’i%lar1ty of the student's mode. The

: rertor 1S not, ur at (east/>,ou‘d nct be, therested in producing . a carbon copy

of himsei~. “what ig st imnortan{ is that~the student achieve' his or er‘own

mode bf'seff-excre?51on. In.the service of thi§ particular goal thc mentor is

“awiare of personality cuirks, strengtns and weaPnessgif habits, and personal
diSDO$1f1on He captures tbe1r enerqy for Uxe !ea?¥1ng nrocess. - -
In cases where the predfsp051t1on af the pup1}’1s imical to Bxsgress in

wé

the Leacnyng, it has tc be, subverted by tax1nq\advantag7/of.it§ energ{ and then
redirecting 1t. This was the case with Castaneda’s ”serFpity”:‘ } S

Uon Juan asked me to tell him what had been the most :
natural reagtion I had in moments of stress, frustration

, and disappoTntment hefore I became an aopfent1ce. He said
"his own reaction had been wrath, 1 told him mine had been ;

(YR
2

¢

self-pity.




o

. Take self-pity'fo  sstance," he said. "There is no way . \ =
’ o to get rid of it for good;. it has a definite place and
At “character in your island {life), a definite facade which T
Lr " is recognizable. Thus, every time the occasion arises, . ’
. on self-pity becomes active. If youd then change the )
facade of self-pity, you would have shifted its place I
" e " of prgminence....It was usefu] to you. (bat through, ~
the uSe of certain sorcerer's techn1ques) you have . !
.. denied use to selfspity;-in order for self-pity to work '
* yqi had to feel important, irresponsible, and -immortal. .
n those feelings were altered (by the techniques) it '
> was no longer possible for you to feel sorry for your-
: 'seTf (Tales of.Power, pp. 236 7.

.-

The, mentor’s adjustment of his teaching to the student's peculiar nature‘ ¥
also enables ﬁa; to make things explicit in such a way“that what is learned is
congruent with that nature. He can have‘respect for the pupil's questions even

- when they are inappropriate because he knows, as current parlance has it, where
the pupil "is coming from." He is in the enviable position of bq11d1ng on-his

<

student's strengtns rather than in the unenviable one of training him out of bad

o

habits.

One may well ask about the latent conflict between the mentor's task of - ‘
changing the pupil's frame of reference and gearing the pupil's training toward
his persona1 predilection ;r bent. This is“a difficult duestion and its resolu=-
t10n can be arrived at by reference to several strateg1es First, when the mentor
d covers certa1n aspects of his pupil’ s persona11ty or disposition which will
eventually disqualify him if he does not change, he may: (1) train them out-of

" the pupil, (2) find some way of converting their energy toward ‘behavior more
congruezt with the tradition, (3) compensate in some other‘way.: This was don
Juan's problem with'Casianeda and he met it by using a combination of (1) and
(2). |

Second, the pupil may be so burdened by the conflict that he disqualifies

hﬁmsé]g, or third, the mentor may despain and disqualify the pupil. In this )

'
instance the conflict is not resolved but simply terminated or aborted.
b 23

25




H 3

Angther mnde of resolutﬁoh of such conf11cts results in the revolt of the .
pupil against the mentor and the setting up of a counter-institution or school.
Karl Jung-and Wilhelm Reich did this in respect to their joint'mentor, Freud,
while retaining their ties to the same tred{tion.d

The key to the management of- this conflict, if the relationship between don
Juan ;RE‘Castaneda is a.reliable guide, 1ies in maintaining a creative tensinn
between the requirements of the tradition and ‘the bent of the student. The
tenston must be deflected from the struggle of eaeh to maintain his own position
within the relationship and directed toward a ‘change of the relationship itself. -
The'mentor must train the pupil toward cSmnetency'and the full development of his .
or her own modes of reception and expression of the;trsdition. while at the
same time according the pupil the r;ght to deve]np his or her own framework for

. carrylng on the tradition. .Another way of putting it would be to s;e the goal of

" the apprenticeship as a kind of parity. Such a process requires certain attitudes

-

on the part of the mentor: (l) a non-defensive stance, (2) a belief that the

trad1t1on wlltlbe enriched when the dev1ance of the pupil emerges as a contribution

to a heaithy r‘urallsm wh1ch enlivens, (3} a willingness to "let go" or "let be,"

= allowing the passage of t:me and the power of the trad1t1on itself to temper,
clarify or resolve the tensions, and (4) a trust in the level of commitment of the
apprentice. At one point or another don Juan manifests all of these attitudes
toward Castaneda, particularly (3) and (4), to sustain their relationship and

* 'he1p change it toward one of parity in which the mentor could recoénize and |

validate the pupil es a colleague "yerrior" and "man of knowledge." ) |

The mentor also teaches by-indirection.. Don Juan's technique of teaching «

by indirection ranged ail the way from having Castaneda perform seemingly mindless
chores to full blown duplicity. Cas tangda recalls how he was taught selflessness

by indirection:
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He (don Juan) reminded me of a]] the nonSens1caT Jok1ng
tasks that he used to give me every time.I had-been q}

his house. Absurd chores such as arranging farewobd
patterns, encircling his house with an unbroken chain of
concentric circles drawn in the dirt with my finger,
sweeping debris from one place to another, and so forth.

The tasks also included acts I had to perform by myself

at home, such as wearing a black cap, or tying my left shoe
first, or fastening my belt from right to left.-

The reason I had never taken them in any ,other vein ex-
cept as jokes was that he would invariably tell me to
forget them after I had established them as regular
routines. .
As he recapitulated all the tasks he had given me I
realized that by making me perform senseless routines

he had indeed implanted in me the idea of .acting without -
rea]1y)expect1ngaanyth1ng in return. (Tales of Power,
p. 233 ~ -

But don Juan also used duplicity'to teach. Castaneda learned'aé the end of
the apprenticeship that\Lhere had, indeed, been man; instances when hi$ mentor °
had Qeliberate1y rigged situations which purportéd to teach one thing yét which
had snother intent entirely. The outstanding incident o% this ‘nature was don
Juan's structuring of an encounter between Cas%ﬁneda and the woman sorceress,

la Catalina. Castaneda risked his 1ife in this encounter because don buan had

led him to believe thal'she was after don Juan's life and that he himself was

incapable of self-defense without help. After the contact don Juan revealed

* -

that the whole tigng had been a set up, designed to sharpen Castaneda's warrior
skills and to force his choice between the warrior's world and the ordinary

world (Tales of Power, p. 282). Castaneda was gurious, but don Juan explained

himself:

If we wouldn't be tricked, we would never learn. The )
same thing happened to me, and it'11 happen to anyone. The
art of the benefactor is to take us to the brink. A bene-
factor can only point the way and trick. I tricked you
before. You remember the way I recaptured your hunter's
spirit, don't you? You yourself told me that hunting made
you forget (your obsession with pSychotrop1c) plants. You
were willing to do a 1ot of things in opder to be a hunter,
things you wouldn't have done in order to learn about
plants. Now you must do a 1ot more in order to survive,
(Journey to Ixtlan, p. 257).




Most of us are inclined to see the wisdom of indirection as a pedagogical
device, y€t we balk at outwright deception A11 of us have had the exper1ence of
be1ng taught one thing in the guise of another and recoqn1ze 1t as the sk111 of

-

. areally go&a teacher. The child learns consideration for others under the Quise
\ k]

of the seem1ngly m1nd1ess routines of acquiring "good table manners.," The
graduate student is trained in the mind set of a different culture through the «
mastery of the declensions aod conjugatioos of its language. "Grace“ is 1eprned
not from the tortured legic of the-pastor‘s sermons but because of h1s attitude
and bear1ng toward his parishoners in time of trial. L
"But what is don Juan's trickery if not the princip{e of indirection written
in tapital letters? Ne have scme experi®nce of this, too, although not jn such
a blatant form. The successful coach ie,noted for his ebi1ity to "trick" his 1v
team into believing that every game is a matter of do or die. The point’of this
. kind of trickery, however, must be that it is done for the pupil's benefit

ana not 4t his expense. There is a payoff, but not the expected one.

The mentor's strategy of ‘trapping the attention of the pupil by pushing
him beyond the realm of ordinary .circumstances and into the world governed by

the tradition is in itself a kind of teaching by indirection, a type of deception
N

EN

which has its own necessi This "context disarrangement," as Castameda calls

it, serves to focus attention on all elements in the new s}tuation, and partic- |
ularly on the modeling behavior of the“mentor. quite simply because the student

does "°t know the ropes (Tales of Power. p. 235). [Indirection and "trickery" can

be very effective mentoring strategies because they divert and capture attention

at the same time, so that the learning "takes" without the depletion of energqy

T

that comes from fighting battles on the wrong front.
As to the ethics of such a procedure, mentors.wi11 have to make up their

own minds. Its effectiveness is, I believe, demonstrable, but arguing that

¢ - ) ~ .
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the end 3ust1fies the means is potor1ously bad eth1cs In one sense, such practices

are certa1n1y manapu]at1ve and when m1sused, lead to a breakdown of trust between

! mentor -and pupil. Perhaps the best counsel 1s that they be used strateg1ca11y

and Spar1ng1y, i.e. .5 they may not be used as a‘matter of course but only for

specific purposes and only to the extent.necessary.. Don Juan himself justified

-

- plenty of opportunity to assess "the'consequences of your choite and plenty of \@

A &>

the "trick" involving la Catalina on the grounds that he had given Cas taneda .

time to decide whether or not to~make it" (Ta]es'of Power, p. 242). At some p01nt

the pupil also has to be 1et in on the decept1on. for not, to do S0 would run’ the
r1sk of breeding a fa]se consc1ousness which w111 eventua]]y col]apse of its own
weight. ‘

| The final.responsibility df the mentor which emerges from an examination © e

of don Juan's pedagogy is what m1ght be called the structurlngjof the creatfve

-pause. Many wr1ters and students of creat1v1ty seem to agree that truly creative

and\or1g1na1 thought and product1on fo11ow a process comprised of the following

*

steps: s * e ;
1. The person is faced with a problem.

2. Hypotheses are advanced as té6 its solution and
alternatives are attempted.
- 3. When these are exhausted the person arrivés at a.
- -form of "stuckness" beyond which s/he .cannot go.
4. The problem is put on "hold" or abandoned. .Other
activity crowds in and:preoccupies the mind.
Unbidden, a flash of insight occurs.* |
The insight is applied and found to work.

o

Don Juan's method pf structuring the creative pause was to encourage a kind
of reverse perception‘in his pupil. He taught him "not doing," a technique
involving concentration on shadows and the spaces between objects. rather than

on objects themselves, on the silences between sounds instead of the sounds

*¥For an intriguing. illustration and discussion of this process, see Robert M. Pirsig,
Zen and the Art of Motorcycle Maintenance, (New York: Bantam. Books, 1975, pp.
252-63.) See also Arthur Koestler, The Act of Creation, (New York: Macmillan
and Co., 1964) for a full treatment. ,
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themselves (Journey to Ixtlan, p. 219-239). The upshot of the instruction was that

[

by ?ocusing his -attention on what he normally would have overlooked, he was able
¢ N

to screen out'extranequs perceptual material and free himse)f to be .instructed

‘from the "empty spaces." What he learned was tQat-they were not in fact empty,

but full. Robert Pirsig points to a similar state as the one don Juan attempted'i
to create. He writes: S ——

Because we are unaccustomed to it,-we don't usually see
. that there is a third possible 1og1ca1 term equal to yes
and no which is capable of expand1ng our understanding in
o an'unrecngnized direction. We don't even have a term for
T e -dty50.1'11 have to use the Japanese Mu.

Mu means 'nothing.' Like ‘Quality,' it pomts‘ outside v

the process of dualistic discrimination. Mu s1mp1y says, :

'No class; not one, not zero, not yes, not no.' It states '

hat the context of the question is such that a yes or
answer is in error and should not be given. ‘'Unask

the question' is what it says. (Zen_and ghe . Art of l"otor- .

qxc1e4Ma1ntenance. p. 314)°

-

In structuring the creative pause it is the~mantonls job to lead the pu;jl
*oward the aoss:b111ty of the third term Pir ig is descr1b1ng, . The mentor has
to assist the pupil in the creation of empty§1pace and ‘suspended time ‘which can ;
ohl; be filled or set in motion by the pupil's own resaurces, wh1ch up to that
point s/he is unaware of. ) , -

g 11,
Implications for Gifted'Chi1d Education

Th1s then is the model_of mentoring prov1ded by one case study. It is not
the only model possible. Some of the character1st1cs of th1s particular relation- )
ship may have been misread or misinterpreted, but our understanding of the inner

workings of this relationship is greatly enhanced by this brief glimpse” at the

sorcerer and his apprentice. wWhat emerges from this study as essential §p the

“

success of the mentor/student relationship are the referéncinuf both to the

tradition, the anchoring of the pupil's learning in_experience, and the ‘mentor's
. 30
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- of the\trad1t1on into which the student is ‘being initiated. To raise this point,

use of the pupil's predilection. Other characteristics of the relationship*may »

L]

be slighted, poorly nourished or even absent, but these remain central; without

them neither mentor nor pupil can-succeed. : 5

@&

What implications can be drawn about mentoring particularly for the education

of the gifted and tq}ented? First of all, mentor programs in gifted child ‘edycation
mus t be rooted in experientié] learning. Non-verbal learping modes should be
encouraged, emphas1s should be on observat1on, percept1on. prob]em sett1ng and

’so19dng The 1earn1ng env1ronment must be structured argund the practicél. tasks

of course, is not to say anyth1ng new, as anyone who has ever read John Dewey *
can te§t1fy: Yet mentor1ng is a~5pecia1 case in experient1a1 learning because
there is the danger that ‘the mentor will come to think of him/herself, v1s‘é vis
the pupiT, ég an educator first and ahpraétitioner secona. and thus fall prey to
the éghcegor's chief vice -- verbalism. Both mentors and pupils need to.be en- .
couraged{to trust what happens in the relafionship and common experience pver
.* what eithgrﬂnay_gpve to say about it. |
Ib sﬁme degree the balance on -this issue will Qe tipped by the nature o&
the tyadition itself. There is less Eo'say and more to experience about dancing,
\fof example, than aboﬁt,the law. Yet even in the case of the legal tradition
an afternooq observing jn court is worth more than a week embroiled with law
books. A nigh£ in jail is worth volumes on‘penology. A walk-on part in an
amdteur theatrical production is a better education ir theatre than tﬁe mos t
learned lecture on Shakespeare.
Second, there ére implications about the selection process for mentor programs.

There are several layers here which have to be taken into consideration, and all

the more care must be taken because these layers interpenetrate each other. Usually

34

there are three steps:




“Our examwnat1on of the meritor shows, however, that some;other cr1teria need to be

‘jﬁdgmenti\lgok of defensiveness, ability to model, and sense of timing.

o cr1ter1a Pup1ls m1ght be invited to select mentors wi th wnom they wou]d like to’

“visually oriented learner.

1. The student is selacted for the program. Selection will most certainly

|

involve criteria such as interest, motlvatlon, demons trated ab111ty to learn 1n
9]
independent sett1ngs, the ability to get along with others (particularly adults);
¥ i
the ability to respond to d1rect1on or flourish in its absence and *he ab111ty
1

to learn from experience -- plus already having been identified as gifted to get

into the program in the first place. )

2.” The mentor is selected for the program, or perhaps cajoled, convinced, :
. - e |
browbeaten, or otherwise so]icited. Criteria far selection will include°willing-

ness £ eommit time, enthus1asm, competence, f]ex1b111ty, empathic qua]ities, etc.

taken into consideration: comm1tment to a tradition and 1ts life, probity of

3. Mentor and pupil are matched, usually by the program coordinator. _This

is inadequate. Some further suggestions are that mentors might be invited to
t1pu1a*e criteria for student selection, or that mentors themselves 1nterv1ew

and make selections. They m1ght also be invited tp make nominations of part1c1-'.

Dants beyond the pre-selected p0pu1at1on chosen accord1ng to existing” program

work. The 1mportance of "matching," however, applies not only to the bringing a
together of two peop]e, but also to the ConJunct1on of a teaching style-and a
learning $yle. ~These are naturally diverse, which means that care should be
taken in interviewing both mentors and pupils to insure compatibi*ity. A mentor

who is highly verbally oriented as a teacher should not be mismatched with d

These suggestions regarding mentor/pupil selection derive from a point which

emerges from Castaneda's apprenticeship: both mantor and pupil to some degree

~

select each other in the context of a commitment which is being shaped (in sthe

J -
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case of the pupil) or is already formed (in the case-of the meﬁ}or). This is-a
diéficult matter to assess, yet ways of discerning the signs and symbols of the
commitment must be found if the relationship is to work. Tﬁet eommitment nead
net be‘permanent to be valid, but it must be genuine in order to be validated.
. This is a matter to be worked out by the mentor and the pupil.
‘ Third, mentoring programs for the gifted will have to.be, by the nature of
what we hope will happen in them, openended ~ Both Mentor and 6upi1 muséhbe free
to allow what happens between them to run its course without regard to progrannmtic
~ and adm1nistrat1ve con51derat10ns The good fight on this 1ssue wi]l have to be.
foUght not by the mentor or the pupil, but by the prd!ram coord1nator whose Jjob
‘11 1s to create space and time in t&e1r behalf
These considerations about space and time naturally raise a third question
about fccountabi1it§. .The primary structure of accountabiiity is the one which
‘is intrinsic to fhe mentor/student relationship and not\the accountability of
each to the sponsoring program or school system. What we fend to forget is that .
our educational system exists for the purpose of equipping young people. 80 assume
their rightfuj-p1 aces in the society and culture, i.e., while there may be goals
attached to the educational enterprise, those goals are themselves derived from

larger social and cultural imberatives. The mentor/student relationship references

itself to these larger goals first; only secondarily does it reference itself to

the exigencies of the educationat system itself. These primary and secondary

reference p01nts will at times come into conf11ct and the resoluticns of such M%

conflicts will not be easy. Nevertheless, the privileged character of the mentor/

pupil relationship is worth maintaining and struggling fer. It is its only i
}ﬁndefense against corruption. h | j

A fourth implica;jon~fer gifted chi]d.educatjon is that both instruction
and eva]uatiqn wi]i’necessarily be competency based rather than norm based: This .
30
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is a]reQAy a c}ear,direction which has' been taken in much difted child education,
so very little needs to be said about it here. But some attention should be

-drawn to a d1st1nct1ve feature of. the pupil's experience to show the necess1ty of :
proceeding in this way. If the expectqt1ons of thg~29p11 out11$ed above are near.
the mark, only a moment's reflection is necessary to uncover the foo11shness of
trying to instruct the pup11b1n changing his or her way of‘11fe or a]tering the
experiential frame of refereﬁ?e. S/he can be led to exEEr;encé that or be §g§§g_
what it would be 1%ké to think and live in a different way, buf it does ngt seem

| to me that this qua]ity.can’be taught the way chemical formulae or daFes oi‘

" history can be taught. As to evaluating, that is done on the pasis of assgssing

. compeiencies as measured by the successful completion of tasks, the mastery of
techniq

(%

» the ability to structure problems and solve them according to the
canons of the tradition being explored.
Mentor programs in gifted child education'qre only now in their infancy.
But they are on the rise and we have every right to be hopeful that they will be- -
ébme mbre and more prevalent. But mentoring itself, as we have seen, is ngt in
it. infancy. It has a long, veherable and product1ve h1story. We can only hope
that our re-discovery of it will enable us to echo the words of T..S. Eliot:
We shail not cease from exploration ‘ .

’ And the end of our exploring C s

Will be to arrive where we started

And know the place for the first time...
K ) -Little Gidding

»
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